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Chapter I
A Well-Rounded Education
In the past 25 years, the world of public education has undergone some significant
changes. Some of these changes have been good, like understanding the role of diversity in the
classroom, to creating better education for those with disabilities. On the other hand, a major
problem has arisen with the rise of high stakes standardized testing. In 2001, the No Child Left
Behind act was passed under the Bush administration, making standardized testing mandatory
for math, reading, and language arts (Au, 2011). Although this act meant well, it created a
different problem for teachers and faculty across the nation.
With that said, I believe that educators should have the liberty and freedom to teach
within a standards-based setting without having to manipulate their teaching strategies to fit
within a predetermined desired outcome. Students within this setting feel pressure to perform
well in math, reading, and language arts, leaving little room for other content areas such as art,
music, and physical education. I believe the three above-mentioned content areas are vital to a
well-rounded educational experience, allowing math, reading, and language arts to work hand-inhand with all other subject matters.
Future educators are more than just robots regurgitating information to students, but
rather are the key source that brings the content to life. No subject matter is more important than
another and each relates to the others in a way that brings about a diverse learning experience. As
a future physical education teacher, I see physical education playing a vital role in the learning
experience; a space where all content matters can be further developed and put into practice
through differing movement patterns.
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My PE Teaching Philosophy Goals
There are many prominent teaching philosophies that have developed over the years.
More current philosophies include poststructuralism, interobjectivity, and the emergence of the
complexity sciences. All of these have gained recognition for illuminating the learning process as
being one of discovery rather than a more metaphysical outlook of revelations (Davis, 2004). In
other words, the learning process is seen as a way to develop through different educational
scenarios that prompt self-discovery. This kind of teaching philosophy corresponds to how I see
students being involved in their physical educational journey, allowing them to take ownership
of their health.
With this in mind, I believe that learning is not a passive endeavor, but rather an active
one. This means that students take ownership of their educational journey. Cognitive learning
theories support this idea of self/active learning. For cognitivists, learning takes place after an
internal change has occurred, meaning that students practice attention and are engaged with the
eventual retention of content (Ormrod, 2016). Attention and retention can be better achieved
when students work together in group settings. These learning groups help students stay engaged
and hold them accountable for the tasks being performed. I believe that physical education
should be centered around productive learning groups, giving students a support group of others
that push them to do their best and retain as much knowledge as possible.
Similar to cognitive theory, developmental theorists see learning under the scope of
inquiry-based practices (Ormrod, 2016). Learning through inquiry tends to follow a consistent
learning process, starting with hypothesis, then gathering data, followed by drawing conclusions
from the information gathered (Ormrod, 2016). I believe that this method helps students be
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engaged and take ownership of the learning process, allowing students to be active rather than
passive observers in a classroom setting.
I am a firm believer in working with others in group settings, allowing everyone to be
enriched by the diverse outlooks and backgrounds of other students in the class. This means that
I see greater learning outcomes through conversation amongst peers and with the teacher. This
idea stems from ecological points of view that sees learning as being something that is constantly
evolving, looking for ethical know-how in relation to academics. From ecology, the idea of
“teaching as conversing” aids the process of discovery through conversation, allowing all
involved to gain a broader understanding of the subject in question (Davis, 2004).
Inclusion and Social Justice
Social justice has become an important topic within all spheres of society and especially
inside education at large. Many have just begun the conversation within themselves when it
comes to this, and teachers can help facilitate this discussion within the classroom setting. I for
one have seen how conversations about these topics make students feel more welcome and safe
during class time. Social justice within a physical education setting allows all students to feel
welcome and safe, hopefully providing them a space where they feel comfortable and supported.
To make sure teachers are providing this kind of space they may need to look at educating
themselves. One great and helpful tool to bring awareness of the biases students and teachers
may have, is through implicit biases/association testing. The main programs for implicit bias
testing were launched by Dr. Bethany Teachman at the University of Virginia and Dr. Matt Nock
from Harvard University through Project Implicit (Teachman & Nock, 2011).
The authors state that the Project Implicit is designed “to educate the public about bias and to
provide a “virtual laboratory” for collecting data on the internet. Project Implicit scientists
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produce high-impact research that forms the basis of our scientific knowledge about bias and
disparities,” helping those who take the tests become more aware of any potential internal biases
they may have (Teachman & Nock, 2011, para. 1).
These tests range from topics such as race, gender, sexuality, religion, and weight, giving
test-takers a wide variety of subject matters to contemplate (Teachman & Nock, 2011). The test
is organized through reactionary responses by sorting different pictures and words on a screen,
asking test subjects to work through these tasks as fast as possible (Teachman & Nock, 2011).
These reactions are then calculated and your IAT test results are presented, along with other
helpful information, explaining the meaning behind the scores (Teachman & Nock, 2011). The
goal is not to shame test takers but rather help inform hidden biases they previously might not
have thought they had, hopefully pushing the individual to better themselves in relation to the
biases detected.
Implicit bias testing is helpful for those who are maybe further along their developmental
journey, such as high schoolers and college students, but what can be done to help those who are
in middle school and below? One simple example that I have found beneficial in my own
teaching is the process of sharing experiences. To help others gain a better understanding of their
classmates, something as simple as a “show and tell” time can help the class appreciate the
presenter’s culture and background. This is an opportunity for students to take a step back from
normal day to day tasks and hear about others and how their culture influences their learning
during a Physical Education lesson. Elementary students can greatly benefit from this kind of
activity because it is something that is tangible rather than a conversation. Students at this level
can physically see and interact with the objects and activities that others in their class bring.
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Ultimately, this gives students a chance to truly appreciate and start to develop empathy and
understanding for those different from themselves.
More specifically for physical education, students can share certain athletic related
activities that are normally associated with their background and culture. Here, students could fill
out a sheet that allows them to describe some of these activities or sports. As the PE instructor, I
would look through these activities and select ones for upcoming lessons, allowing whoever
picked the activity or sport to help explain how to play and why it is important to them. This
allows all students to have a broader understanding of movement within different cultures and
give them a better appreciation for their peer’s interests.
Evidence Based Practices
Creating a welcoming and friendly classroom environment is an essential task of being an
effective teacher. Students need to feel free to make mistakes without shame, but rather see
making mistakes as part of the learning process. This is especially true within physical education
as it brings a stigma of sports-centered students as being the only ones that can succeed within
the class. The goal of physical education should be to understand and accommodate each
student’s individual learning preferences as much as possible. This means that physical educators
are aware of the potential areas of insecurity that students bring into their class, creating an
atmosphere that is welcoming and safe for all skill levels.
This kind of environment can be fostered through group learning activities. These can be
small groups, groups of two, or even the entire class size, utilizing observation as a method for
learning. Students in this setting are constantly accountable by others in the class, creating a
space where skill acquisition is natural and team oriented. Students then are able to push
themselves with the knowledge and safety that failing is okay and can in fact accelerate motor
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development. This idea stems from complexivist notions that coined the phrase “teaching as
occasioning,” which see “…teaching [as] participating – in the production of personal knowing
and collective knowledge, in the evolution of personal identities and collective forms, and in the
shaping of personal activities and collective possibilities” (Davis, 2004, p.171). In other words,
the key aspect of the learning process is actively participating as an individual and in a group.
Also, I believe that students desire structure and order. This means that teachers should
practice classroom management tactics that help students feel safe and secure. Again, with
everyone on the same page and following instruction, students can work together harmoniously,
with each classmate acting in an appropriate manner. This does not mean that these management
skills limit the capabilities of students, but rather are intended to create a space where everyone
can equally share their thoughts, feelings, and ideas on any given subject matter.
Overall, I firmly believe that teachers play a vital role of ‘setting the table’ for education
to occur. Their classroom should be free of biases and negativity, allowing students to freely
learn in a safe and welcoming environment. Together, students and teachers work side by side to
generate learning and educational excellence.
Who Am I as a Teacher?
Ever since I was young, I have always had a passion for physical education. I remember
the excitement I would feel when I entered the gymnasium right before class would start. I could
see my PE teacher had set up something for us to do, from basketball to rock climbing, and so
much more. These feelings of excitement are something I hope to impart into my future students,
sharing with them my passion and desire to be healthy and active.
One of my ultimate goals as a physical education teacher is to break the stereotype that PE is
only about sports. While sports do play a key role in the development of motor and manipulative
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skills, it should not be the only purpose of a physical education teacher. Physical education
should be about helping students acquire the necessary skills to be active and healthy for the rest
of their lives. I believe that everyone should be physically active, and my goal is to help my
future students find movement activities that are interesting to them, helping each student grow
in understanding and knowledge of the activities they find exciting. This means providing and
helping students engage in a plethora of different movement activities that reach far beyond the
world of sports, with the hope they find interest in some of the activities presented.
I am passionate that students should start this journey from a young age.
Developmentally, students can acquire the movement patterns more easily through scaffolding
instruction. Key skills like jumping, skipping, throwing, dodging and so forth, are foundational
building blocks for movement development. With these skills established at a young age,
students are more likely to stay active beyond their schooling years, potentially setting them on a
track of being active for life.
Students who are active throughout a day of learning are more likely to be attentive
during other subject matters. Therefore, I believe physical education/activity should be
mandatory for all students who are able because of the benefits they can reap from activity
during a normal day of class. This is true for all age groups, and there has been a slight drop off
in involvement and requirements for students in high school to participate in physical education
(Piekarz-Porter et al., 2021). Students are being excused from physical education because they
play a sport or some other movement-related activity outside of class. The problem with this is
that sports do not fully encompass all that physical education has to offer, depriving students of
essential learning aspects that a good physical education class provides.
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With that said, physical education has the power to change lives through movement and
sport. Students in a physical education class have the opportunity to live healthy and active
lifestyles beyond the classroom, with the hope of inspiring others to do the same.
Chapter II
Purposes and Objectives for the Literature Review
The goal of this literature review was to look at how teachers, researchers, and students
see effective teaching and the growth within these disciplines. I started my search by looking into
the highly recognized practice of differentiation. This was a particularly interesting area to me
because I have rarely seen this done well, and I am curious about how it is supposed to be
implemented. Then I looked at high leverage practices, hoping to see how educators are using
known strategies to better student learning outcomes. Lastly, I was able to look at subject matters
within my own endorsement area of physical education, delving into the topics of obesity and
stereotypes within PE class settings. These areas were important for me to research, giving me
insights in how I can better my teaching in the future.
Procedures for the Literature Review
Most of my process revolved around using Google Scholar, which then led me to
pertinent articles based on my search results. This then led me to relevant and important articles
along with meta-analyses, guiding me towards other important pieces of literature, giving me the
perspective from the eyes of the researchers. My sub-themes were based upon what the research
had revealed to me, depending on the main theme. Ultimately, my goal was to do a broad search
that narrowed down into different sub and mini themes in hopes of covering all aspects of the
topics at hand.
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Being an Effective Teacher
The overarching theme that was conveyed to me was how can I be the most effective
teacher, given the areas of research that I looked through. All sub-themes are ultimately focused
on bettering student engagement, based on the practices and strategies that teachers can
implement to enact these learning outcomes. Differentiation and high leverage practices see
students are being important and their betterment is the goal for both teaching strategies.
Theme I: Differentiation
Definition of Differentiation
What is differentiation? A definition is important to fully understand what teachers,
stakeholders, administrators, and beyond mean when they say, ‘differentiated instruction.’ A
helpful explanation was provided by Linder and Schwab (2020) who, after reviewing 17 articles
on differentiated teaching strategies, concluded that this method of teaching is an “...instructional
approach that accommodates the diversity of students by (1) coping with student diversity; (2)
adopting specific teaching strategy; (3) invoking a variety in learning activity; (4) monitoring
individual student needs, and (5) pursuing optimal learning outcomes” (Linder & Schwab, 2020,
p. 6). With this in mind, teachers are the creative leaders who are tasked with making sure all
five of these aspects of differentiation take place. This means that educators must understand that
a “one-size fits all” approach is obsolete, meaning that teachers should adapt curriculum and
instruction to meet the needs of all their students (Dixon et al., 2014).
Challenges Facing Differentiated Instruction
There are many potential challenges that face current and future educators when applying
differentiated practices. As Dixon et. al. (2014) explains, educators are “...the ones who take
charge of these modifications, and their skill in understanding the characteristics of student
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learning and then using this knowledge in adapting lessons is paramount to success…” and
teachers struggle to differentiate if they are not confident in their abilities to do so (p. 113). In
Linder and Schwab’s (2020) review of differentiated instruction, the authors found that one of
the major challenges for teachers is a lack of resources, revealing that many advocate for more
trained staff personnel in each classroom, helping implement proper individualized instruction.
Along with this, Melesse (2015) performed a research study that took randomized data
from 232 primary school teachers. Here, researchers were able to find several aspects that were
hindering teachers from implementing differentiated instruction. A staggering result found from
this data was that 225 out of the 232 teachers said they had lack of knowledge and experience
when it came to differentiating their instruction (Melesse, 2015). Furthermore, 189 said that they
had a lack of interest along with 155 struggling with commitment to differentiating their lessons
and teaching practices. Obviously, this is a problem for many in the teaching profession to do
well and often. It is challenging to tailor instruction for each individual student, making sure they
have their needs met within the educational setting.
As we have seen, there are quite a few challenges that teachers face, especially with such
a strong emphasis being placed on differentiation in education along with creating classroom
environments that meet the academic needs of all students. With that said, as time has passed the
question “is differentiation effective” has surfaced for many in the teaching profession (Marshall,
2016). Along with this idea, as Marshall goes even further to ask, is differentiation possible for
teachers? Are they able to tailor individualized instruction without burning out,
eventually/potentially leaving the profession? We have looked over the challenges that face
teachers trying to differentiate, but what about the aspects that have seen success? Or rather, how
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are teachers doing this well and often? These questions will be answered in the following
sections.
A Leader in Differentiation
Differentiation expert Carol Tomlinson was interviewed by Echo H. Wuin 2013.
Tomlinson is the William Clay Parrish Jr. Professor and Chair of Educational Leadership,
Foundations, and Policy at Curry School of Education at the University of Virginia, and prior to
this, she was a public-school teacher for 21 years. Along with many other awards, she is the
author of 17 books centered around differentiated instruction and curriculum and has published
over 200 other professional articles (Wu, 2013). Needless to say, Dr. Tomlinson is a leader when
it comes to this topic.
Tomlinson explained the differences between group and differentiation as follows: ability
grouping is a ‘part’ of differentiation, a method that does not seek to segregate students but
rather to meet their needs within the classroom (Wu, 2013). These groups ultimately should be
used to help students work alongside fellow peers that are on a similar learning path as they are,
allowing the teacher to work and push the group towards success as a whole. Ability grouping is
not the only differentiated practice, however, and there are many other aspects to differentiation
that can be helpful to students.
The reality is that as Tomlinson explains, each student is very different, coming with a
variety of interests and skills so “differentiation proposes that we teach not out of habit or teacher
preference but in response to the students” allowing them to help guide their own learning
experiences and seeking to understand them before giving instruction (Wu, 2013, p. 128).
Depending on the subject, this could simply mean letting students explore a certain topic that
interests them personally or connecting content to what they care about and that is culturally
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relevant, and it could mean allowing students to the freedom to have alternative methods for
submitting an assignment, giving them opportunities to explore more deeply certain aspects
surrounding the topic of choice (Wu, 2013). The goal here is to make students excited about
what they are learning, giving them some autonomy when it comes to the topics and subjects.
A Challenge Against Differentiation
This can be challenging to do well, however, and teachers need to be careful when letting
students guide their learning. Mike Schmoker challenged many of the thoughts and practices that
Tomlinson proposed when it came to differentiation. More specifically, Schmoker called out
teachers who might seek to use differentiation to expect less from their students (Marshall,
2016). Schmoker, in some classroom visits, saw “creative” students, who were in an English
class, drawing pictures while their more “analytical” peers were seen reading and writing
(Schmoker, 2010). These statements, along with other critiques on their work, led Tomlinson and
David A. Sousa, a consultant in educational neuroscience and the author of How the Brain
Learns, to respond via a letter to the editor just a few months after Schmoker’s article release
(Tomlinson & Sousa 2010).
Sousa and Tomlinson agreed with some of the comments made by Schmoker,
understanding that some teachers had taken the idea of alternative methods for turning in
assignments too far, seeing this as “regrettable and damaging” (Tomlinson & Sousa 2010;
Marshall, 2016, para. 6). However, Tomlinson and Sousa agreed with Schmoker on what
differentiation is not and instead advocated for what it is. Here they say that the kind of
“...differentiation we support is not a single entity, a particular strategy, or a set of strategies” but
rather they picture it as “...a series of guidelines for increasing the likelihood that each student
has an opportunity for academic success,” seeing each student’s learning experience as unique as
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they are. Tomlinson and Sousa (2010), ultimately, had the last word in this exchange, going on to
say that there is a reason differentiated instruction is such a widely accepted method of teaching,
mainly because even well-executed “one-size-fits-all” approaches to teaching still fail to meet all
students under a broad learning spectrum.
How to Use Differentiation
Tomlinson, in an article in earlier years, goes a little more in depth of some ways that
differentiation can be implemented in the classroom. A key element to differentiating is pretesting students, understanding where they are at in any given subject, and using that data to
place them in a group, routine, or other method of learning that might be different than direct
instruction (Melesse, 2015; Tomlinson, 2001). These auxiliary methods include using different
textbooks at more appropriate levels depending on the student or move towards something like
problem solving with concepts learned in a subject (Melesse, 2015; Tomlinson, 2001). These
other methods include “concept-based teaching, curriculum compacting, using varied text and
resource materials, learning contracts, mini-lessons, and varied support systems help teachers
differentiate content according to students’ readiness, interests, and learning profiles”.
In Review
Looking back at the above content, first we went through what the definition of
differentiation is. One of the key takeaways from the definition section was that differentiation is
the opposite of a one-size-fits-all approach to teaching, pushing teachers to adapt and change
their teaching strategies and curriculum to meet the needs of all their students. After this we
looked over some of the challenges that teachers face with differentiation practices. Here
observed from Dixon et. al. (2014) Lindner & Schwab (2020) Melesse (2015) that teachers can
feel uneducated about differentiation tactics and strategies, along with not knowing how to use
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them correctly and at the right time. Some teachers even struggle to commit and see the value of
differentiation, losing interest easily (Melesse, 2015). Lastly, we looked at how differentiation
should be used, along with proving its effectiveness by observing conversations between
Tomlinson and Schmoker. In all, differentiation is a practice that takes time and effort on the part
of the educator, one that needs to be student focused, rather than teacher based, for students to
experience its benefits.
Theme II: High Leverage Practices
Definition of High Leverage Practices
What are high leverage practices within the field of education? These practices are more
general, overarching, ideas that all teachers should try to implement into their classrooms and
teaching strategies. At least one of these practices should be used during every lesson and are
designed to help students learn important concepts (TeachingWorks, 2021). High leverage
practices can be used across all grade levels, subject matters, and content areas, being as diverse
in their application as are the students’ educators work with day in and day out (TeachingWorks,
2021). For example, a high leverage practice could be leading a group discussion effectively.
Another might be learning how to build strong relationships with students, understanding their
diverse backgrounds, utilizing students' interests to empower their educational journeys. Another
could be learning how to provide effective and clear feedback on assignments like papers,
worksheets, and presentations.
These are just a few examples that we will look deeper into later in this review, but as
shown above, these are effective practices that teachers should be using daily, and that 21st
century educators should be able to implement when they teach. In fact, high leverage teaching
practices have become an expectation for all undergraduate and graduate students to learn before
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entering the field of education (Ball & Forzani, 2009; Williamson, 2013). Most of what it takes
to be an effective teacher is not able to be covered in a single undergraduate class, making people
like Deborah Ball and others, identify some high leverage practices that are fundamental to
teaching (Ball, et al., 2009; Williamson, 2013). These practices hopefully generate “...teaching
practices in which the proficient enactment by a teacher is likely to lead to comparatively large
advances in student learning,” enabling teachers and giving them essential tools for success
(Ball, Sleep, Boerst, & Bass, 2009).
Ball and Forzani (2009) continue to flesh out the need for high leverage practices,
making the claim that teaching in general is an act that is “unnatural” rather than natural, making
teaching a responsive act to student’s specific needs and contexts (Williamson, 2013). Ball and
Forzani (2009) base their reasons on the idea that everyone can teach, people teach all the time,
but they believe in a distinct delineation between teaching someone how to do something and
professional classroom education, claiming that without proper teaching there is an inherit
chancy attitude where learning can be difficult to achieve (Ball & Forzani, 2009).
Grossman (2009) and colleagues wrote an article centered around best teaching practices.
Here they promote this idea of teaching as being “unnatural,” saying that learning how to build
and maintain relationships with people is normally attributed to being “good with people” or
being a “people person” (Grossman et. al., 2009). However, being good with people “...in purely
social interactions is not the same as cultivating relationships in a professional role,” while the
“...apparently natural aspects of the professional work—evident in the frequent observation that
teachers are born, not made—creates additional challenges for professional education” (p. 2058).
This leads into the next section of this discussion, which will look at the challenges that face high
leverage practitioners within the field of education.
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Challenges Facing High Leverage Practices
In this section we will look at some of the challenges teachers face when trying to utilize
these high leverage practices, using the example high leverage areas above: leading a group
discussion effectively, learning how to build strong relationships with students to better their
learning, and being able to give clear and helpful feedback on a variety of assignments.
To start this conversation, we will look at some of the hard aspects about trusting group
discussions as a high leverage practice. In his article on implementing high leverage practices in
English classroom setting, Williamson (2013) describes a conversation he has with a teacher that
is struggling to trust her students to perform discussions effectively. Here Williamson converses
with the teacher about her hesitations and wonders why she sees group discussions as being
“iffy?” In response she says “it’s because I have to rely on the students during a discussion…”
making it “hard to plan activities where you can’t be sure they will come prepared, or where it’s
hard to know what they will find interesting and what they won’t” Along with this statement, the
teacher worries that students might choose not to engage in the conversation, admitting if the
lesson is not going well, you are not able to hide that it is failing (Williamson, 2013). This is a
very real concern for many teachers when it comes to group discussions, and we will look back
at how teachers can implement this practice well in their classrooms.
Next, we will look at how building strong relationships with students can be challenging,
especially if you are the only one that is putting in effort. In a study conducted by García-Moya,
Moreno, and Brooks (2019) the group sought to find how the relationships between teachers and
students have affected learning outcomes. The authors took 20 teaching professionals, ranging in
subject area, along with duration of being in that position (García-Moya, Moreno, & Brooks,
2019). During the interview portion of this study, a science teacher with 30 plus years’
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experience, Ms. Wright, called out some of the challenges of being a committed relationshipminded teacher (García-Moya et al., 2019). She conveys that to be an effective teacher you need
to have both, meaning both relationship building skills and the skills needed to teach your
content area well, to do your job properly, seeing the connection of content and relationship as
being hand in hand. Another educator in this study, Javier, spoke out saying “you have to be
open to these things” going on to say that “there are people who don't want to; they come and
want to teach their subject and leave” (García-Moya et al., 2019, p. 5). This is the case for many
in the profession, and we will look back at how to counteract this tendency.
Lastly, we will look at how providing clear feedback on different assignments can be
difficult for many teachers. This is commonly one of the most overlooked and undervalued
aspects of teaching, and one that many teachers struggle to do effectively (Al-Hattami, 2019).
Teachers will score student assignments and administer grades, but rarely do they provide
feedback that is centered around helping students achieve learning outcomes (Al-Hattami, 2019).
Going off of this, many teachers “fail to use constructive written feedback [because of] their
focus on grades and standards, large class size, and commitment to traditional teaching practices
without keeping up-to date with teaching innovations” forcing many to avoid the practice
altogether (Al-Hattami, 2019; Yorke, 2003, p. 887). With this being such an essential skill for
teachers to implement, we will look at how teachers can overcome the challenges associated with
providing clear and effective feedback.
How Teachers can Implement High Leverage Practices
Now we will look at how teachers can implement these strategies effectively, trusting the
process when it comes to the implementation of these high leverage practices. Starting off, we
will look at how teachers can be confident and effective group discussion leaders. Williamson
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(2013) brings a helpful insight when it comes to leading and trusting the power of group
discussions, saying that “skillful discussion facilitation involves, among other things, listening
and responding to students, probing for student thinking, assessing student understandings in the
moment, and helping students navigate the processes of complex analytical thinking.” One of
these tools is creating and making interesting and thought-provoking discussion prompts.
Students need to be excited about what is being discussed, which can be aided by a “round
robin” format which has multiple students reading and then coming together and discussing what
they read (Williamson, 2013). This strategy is coupled with effective and direct prompts for
discussion after the students complete their readings.
Now we will look back at how teachers can start the process of building relationships
with students that will ultimately benefit their learning experiences. Going back to the thoughts
on the study by García-Moya and colleagues (2019) there was an interesting outlook brought by
Ms. Woods during the interview portion of the study. She talks about how some educators get so
caught up in teaching practices that they neglect relationships with students, claiming that this is
not “sustainable for teaching, that you can't continue through like that without having some
social interaction outside of a classroom; you need to understand them as individuals” finding the
middle ground of learning how to talk with students and still maintaining their respect (GarcíaMoya, Moreno, & Brooks, 2019, p. 5). An often-made mistake that some teachers can make is
wanting to be their student’s friend, but Mr. Jones in this study states that teachers need to find a
common place within this dichotomy, understanding “you have to be able to be trusted by them
but also know that you have got an air of professionalism about it.” In other words, teachers need
to take time to understand their students’ interests, hobbies, and so on, but be able to maintain a
healthy distance relationally.
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Lastly, we will see how teachers can provide helpful and meaningful feedback to their
students. This means that teachers need to make sure that their feedback is accompanied by
clearly stated learning outcomes. Along with this, teachers should provide their students well
thought out and clear rubrics that give students a road map for what is expected of them for any
given assignment. Also, students who perform well still need feedback, even if this is simple
encouragement on specific aspects of an assignment, not simply giving someone full points with
no rationale. Ultimately, good, and effective “feedback may lead to successful teaching and
learning as well as personal satisfaction for both teachers and students,” benefiting everyone
involved in the learning process (Al-Hattami, 2019, p. 893).
In Review
In review, we first looked at what exactly high leverage practices are, seeing that they are
simply best practices that all teachers should be implementing into their classrooms. Along with
this we saw Grossman’s (2009) claim that teaching is an unnatural act and that all good teachers
need to be bettering themselves in professional best practices for effective teaching. Then we did
a quick overview of the challenges that face many teachers in implementing these high leverage
practices, looking deeper at three different practices: effective group discussion, building
relationships with students, and providing effective feedback. Then we saw how the literature
gave answers to these problems that teachers face.
Theme III: Physical Education
Current State of Physical Education
Education at large is experiencing a dramatic change in the functioning of and
fundamentals in what has been in place for many years, and physical education is not immune to
these changes (Ward et al., 2021). Two national organizations reflected on this idea, looking at
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how they can help push education forward in this unprecedented time. These organizations are
SHAPE America and the National Association for Kinesiology in Higher Education, and each
came together and found four key issues and areas of emphasis for physical education instruction
(Ward et. al., 2021). The points from Ward et al. (2021) are as follows:
“ (a) mindful of progress indicators and achievements to date, we need to do better to
ensure physical education across all levels is optimal; (b) attention to diversity in its
multiple forms in students, teachers, and teacher educators is a top priority; (c) programs
left unchecked in service of the status quo at all levels are at risk, especially as new
accountability requirements are developed and implemented; and (d) innovative research
and development initiatives are needed to chart courses toward desirable futures”(p. 1).
The area that I want to focus on within these four goals is understanding how physical
education can be optimal across all levels, especially with a year where many students lived
sedentary lifestyles. This is not to say that the following three areas are less important, but rather
optimal physical education is an all-encompassing goal that covers the stated points of emphasis
along with others. With that said, physical education is currently in a place where it can
positively benefit many students of all grade levels.
Challenges Facing Physical Education Teachers
The problem of childhood obesity is a growing and troubling problem for parents,
teachers, and students. The World Health Organization (WHO) said that childhood obesity is one
of the most serious health problems in the 21st century, seeing it increase locally and globally at
an accelerated rate (Cale & Harris, 2013; WHO, 2011). For children form the ages of 5-19, the
global obesity rate rose from 1% in 1975 to now 6% of girls and 8% of boys by 2016 (Bentley et
al., 2020; World Health Organization, 2018). This increase may seem minimal percentage wise,
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but this is an increase of children with obesity by the millions in relation to the world's
population. These numbers are staggering and should cause physical education teachers to act,
doing what they can to help lower these rates through quality physical education. We will look
back at how teachers can and are doing this.
Another issue that we will focus on is the stereotype that physical education is only for
those who like sports and are athletic, along with many having negative connotations
surrounding their time in a PE class. Many teachers in the field come in with this teaching
philosophy in mind and in doing so they miss out on all that their instructional time can be.
Spittle (2012) and colleagues looked at 250 pre-service physical education teachers and
examined some of the stereotypes that these kinds of people tend to bring into the classroom.
People entering the field of physical education tend to show “behaviours such as playing sport,
drinking sociably, and wearing sporting apparel are observable behaviours that may be used to
stereotype this group” (Spittle et al., 2012, p. 21). It is a challenge for students to enter a sphere
where even the teachers themselves tend to have such strong stereotypes associated with this
position.
Along with this, many students and administration leaders, have preconceived notions of
what a PE class is, which is normally a negative connotation, having little to no understanding of
what a quality physical education program can look like and the benefits it can give (Gaudreault,
2014). We will look back at the overarching problem that is physical education stereotyping
later.
Literature on How to Face these Challenges
Regarding obesity, this can be a challenging area to address properly for teachers,
especially when trying to keep good relationships with all students. One of the statements that
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Cale and Harris make in their article stands out when it comes to addressing children who are
obese, saying that they “firmly believe that ‘every child of every size matters’ and can benefit
from regular engagement in physical education and physical activity” (2013, p. 435). This idea
places students at the front of this process, seeing every child as an individual and that no matter
what they look like they still have value and purpose. From here teachers can then start to have a
conversation with students, being able convey that physical fitness benefits “cardiovascular and
metabolic health, improved cardiorespiratory endurance and muscular fitness, improved skeletal
health and more favourable body fat composition, as well as some evidence for psychological
benefits such as reduced symptoms of anxiety and depression,” all of which can be beneficial in
an era of COVID-19 (Cale & Harris, 2013; National Institute of Clinical Excellence, 2007; US
Department of Health and Human Services, 2008, p. 443).
Both the National Institute of Clinical Excellence (2006) and the Department of Health
(DoH) Obesity Guidance (2007) outline some key elements to helping teachers engage those
students who struggle with obesity in their class settings. There is an emphasis on nutritional
aids, as simple as having better food in vending machines, to school lunches, along with focusing
on ways that teachers can implement activities that students can do outside of school (National
Institute for Clinical Excellence Guidance, 2006). Along with this, the Department of Health
(DoH) Obesity Guidance (2007) appeals to parents, pushing teachers to make this process a
family endeavor, and even having nights where parents and students can be doing something
active together. Overall, teachers, administrators, and parents all need to be involved to help
lower obesity rates, and hopefully give students the tools and knowledge necessary to be healthy
and active for life.
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Now, looking at how to break the stereotypes that revolve around physical education, it is
essential that teachers push back on the narrative that PE teachers only “roll out the ball,” sitting
back while skilled athletic students dominate the activities while others are lost by the wayside
(Gaudreault, 2014). “To continue to deliver programs composed of basketball, volleyball,
baseball/softball, football, and soccer,” says Karen Lux Gaudreault (2014, p. 33) “using a rollout-the-ball style of teaching only perpetuates the existing stereotypes” that exist within physical
education gymnasiums. Gaudreault advocates for a new kind of physical education, a “cool PE”
as she calls it, one that includes activities that are not solely sports related. These kinds of
activities are alternatives to sports, such as “hip-hop dance, orienteering, yoga, Pilates, martial
arts, rock climbing, skateboarding, triathlon, swimming, strength and conditioning, and cycling,”
just to name a few (Gaudreault, 2014, p. 33). These activities can help break the sports
stereotypes while maintaining student interests in hopes of developing skills in physical activities
that students will continue to engage in on their own or all the way into adulthood.
In Review
Looking back, we saw the current state of physical education, seeing the areas of focus
for many in the field, and specifically identifying the importance of optimal physical education at
all levels (Ward, et. al., 2021). Then we looked at some of the challenges that get in the way of
providing optimal physical education, seeing how obesity and stereotyping can inhibit this
process (Cale & Harris, 2013; Gaudreault, 2014; Spittle, et al., 2012; WHO, 2018). Lastly, we
were able to identify some key methods of counteracting these interventions, seeing how parents'
involvement can help students overcome obesity, along with breaking stereotypes within
physical education via “cool PE” (Cale & Harris, 2013; Gaudreault, 2014).
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CHAPTER III
Research Methods
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, pre and
post assessments, peer conversations, and lesson plans as a means of data collection. I will begin
with a review of action research principles to establish the foundation for this study’s method of
inquiry. Second, I will review the choices and purposes of data collection that helped to highlight
my instruction and means for searching for improvement. Third, I will detail my context for the
study, methods of data collection protocols, maintaining credibility and trustworthiness of the
data, and acknowledge my limitations as a researcher. Finally, I will present the procedures used
for studying my practice, while providing data and analysis that speaks to adaptations and
adjustments made to my instruction as I implanted this study.
Research Questions
My focus for this research was to study my methods to help myself become a more
effective teacher. Specifically, I examined the areas of differentiation, High Leverage Practices,
and stereotypes within Physical Education. This focus aligned with Interstate Teacher
Assessment and Support Consortium (InTASC) Standards #2, regarding learning and learning
differences amongst students, and #6, regarding multiple assessment opportunities for student
enrichment and growth. For teacher professional development. Additionally, I considered how
studying my own practice in line with INTASC Standards could improve my own instruction and
therefore, student learning. The purpose of this study was to better understand how the answers
to these different research questions could help me become a more effective educator. The
research questions for this study were:
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1. How can I differentiate my instruction for ELL students? The goal of this question
was in response to what I have observed within my placement, seeing that some ELL
students are not getting the direction they need to follow rules and complete tasks efficiently.
Data gathered from a focus on this question was used to test different methods and their
effectiveness for student learning and comprehension.
2. How should assessment realistically look within an elementary PE setting? This was
a response to students not receiving consistent feedback through assessment elements at my
placement site, seeing that ‘normal forms of assessment’ can be challenging to implement within
a physical education setting. Data gathered from a focus on this question was used to test the
practices that truly gave me honest and true feedback from assessments that were realistic to
administer.
3. How can I help break the ‘physical education’ stereotype? My hope while trying
to break these stereotypes is to see more students be involved and participate in physical
activities, seeing many of my students left with feelings of being out of place within a gym
context. Data gathered from this question was used to validate the idea that not all physical
education needs to be sports based, implementing non-stereotypical activities within my lessons.
INTASC Standards
The INTASC Standards were developed to help teachers insure best practices through a
set of overarching guidelines. These standards were created to align with “Common Core State
Standards for students in mathematics and English language arts, the National Board for
Professional Teaching Standards (NBPTS) accomplished teaching core principles, the National
Council for Accreditation of Teacher Education (NCATE) accreditation standards, the National
Staff Development Council (NSDC) (now called Learning Forward) professional development
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standards, and the Interstate School Leader Licensure Consortium (ISLLC) 2008 educational
leadership policy standards and CCSSO’s companion document of performance expectations and
indicators for education leaders” (Council of Chief State School Officers, 2011).
The standards created are intended to better student learning and knowledge by
recognizing the diversity that each student brings to the classroom setting. I plan to constantly
align myself with these standards and check myself against these throughout my data collection
process. These specific standards Standard #2: Learning Differences and Standard #6:
Assessment will help me pursue my research goals of differentiation and implementing high
leverage practices such as realistic/practical assessment.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the INTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study. Action research is a process that allows any
educator to constantly refine and hone their teaching skills through constant review and analysis.
This is done by formulating questions about areas of improvement, reviewing literature on this
idea, collecting data from one's own situation, and then learning by reviewing the data, hopefully
implementing new strategies as needed. I have already learned a lot from these research and
reflection practices, and I plan to carry them with me into the future as a catalyst for continual
growth.
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Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues and provides answers
pertinent to the research questions.
As Padak and Padak observe, “Any information that can help you answer your questions
is data” (1994, p. 3). Therefore, I used a variety of data collection tools related to my topic to
ensure the validity of my results. Furthermore, I adhered to the following four characteristics in
determining the data I would collect for my study, 1) anonymity of students, 2) comparison in
data collection was built in so that the results could be judged against themselves both before and
after the intervention period, 3) aspects of performance to be examined were identified prior to
data collection so that the information was relevant and connected to the research questions, and
4) a variety of data was collected so that different aspects of the topic could be brought to light
(Padak & Padak, 1994). Finally, because I was studying my own practice while I was in the
middle of said practice, I acknowledge the “spiraling nature” of data collection in action
research. By focusing on data in connection to my research questions, my attention turned to
other pieces of data that emerged in relation to my questions. These emergent data pieces were
included as part of the study as they had relevance to my research questions.
Because my research questions focus on differentiation, high leverage practices, and
breaking stereotypes, I chose to collect data that would provide information about how my
practice and the interventions I identified aligned with the research topic. The types of data I
chose to collect are described next.
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First Type of Data Collected
I will use previously taught lesson plans and all the information that each has to offer for
my data collection process. I hope to learn how my lesson plans have grown over time,
especially in relation to differentiation and assessment. Lesson plans are a clear way to identify if
I am taking these research questions into account when composing a lesson plan, being able to
track the process with these ideas in mind.

Second Type of Data Collected
I will also use pre and post assessment documentation in the form of teacher artifacts.
This potential data will help me see if my assessment methods are growing over time and are
truly beneficial for students. These artifacts can help me actively track the role effective
assessment can have on students’ physical educational growth.
Third Type of Data Collected
The last method of data collection will focus on observation notes from both my
University Field Supervisor and my Clinical Teacher. I hope to learn about how others are
viewing and perceiving my teaching in all areas, from differentiation, assessment, and breaking
the PE stereotype.
Context of the Study
The school I am currently involved in is a medium sized elementary school, with grades
ranging from Pre-K through 5th grade, located just outside of the Portland Metro Area. Here,
students are in class sizes that range from 20 to 30 students, with half the school being a part of a
Two-Way Immersion Program or TWI. Students in TWI classrooms experience instruction in
both English and Spanish, alongside students who are EB’s or native Spanish speakers. There are
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about 4 to 5 different teachers for each grade, along with instructional aids and a school
counselor. Many of the students are a part of free or reduced lunch programs. (Find number)
I work alongside my main CT and another physical education teacher, operating within
the same gymnasium with two classes at a time. This means I help with all grades and see every
student within the building on a three-day rotation. There are also several students, per class,
who are on student improvement plans, depending on the student’s behavior needs. We also have
students on different IEP plans and 504 plans as well. TWI, as mentioned above, also brings us
many ELLs.
Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in several ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher. I have been working with my CT since the start of
September, working 20 hours a week, and more recently increasing my time within the gym. As
I mentioned before, my CT and I work with the other WHAM physical education teacher at the
school, working together as a PLC and helping each other create the content and lessons for the
students. I do have more of a background role when it comes to planning but both of them are
interesting in hearing my input on lesson plan design.
Within this setting, I became very interested in understanding how assessment and
elementary PE go together and how to realistically capture students’ learning progress.
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Traditional assessment methods seemed to not make sense within this context, and I soon found
that out after several weeks of being at the school. Lessons move quickly, and the goal of getting
students moving as much as possible in a 30-minute time slot seemed challenging with
traditional methods of assessment. Along with this, with such short class times, it creates a
challenge to make sure that differentiation takes place. It can be very easy to just create lessons
and then hope that students will understand or enjoy what is taking place. Along with this,
students, especially in 5th grade, are starting to become resistant to movement-related activities
and some of that seems to do with physical education stereotypes and them not fitting that mold.
How I Studied My Teaching
The study will consist of research that will have been collected from the start of the
school year, September 2021, and wrapping up gathering evidence in April of 2022. This will
provide an appropriate overview of how certain teaching practices and student development have
changed over that period. I will be looking for data that can help answer the research questions
stated above, pulling from lesson plans, supervisor observations, comments, and other teacher
artifacts. This process starts with looking at question one, seeing what answers the data can
provide for that question, and then repeating the process for the following sequence of questions.
In other words, the data will speak for itself and will hopefully give a vivid image of progress or
lack thereof on each given research question.
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Chapter IV
Research Questions
The process of this data collection began with my first question which was, how can I
differentiate my instruction for ELL students? As mentioned above in chapter 3, the goal of this
question was in response to what I have observed within my placement, observing that some
ELL students were not getting the instruction they needed in order to follow rules and complete
tasks efficiently. Data gathered from lesson plans, observation feedback, and other teacher
artifacts were used to test different teaching methods and their effectiveness for student learning
and comprehension. These different informational delivery means will help give a better
understanding if my implementation of differentiation improved and was more used over time.
The next question I collected data for was, how should assessment realistically look
within an elementary PE setting? This was a response to students not receiving consistent
feedback through assessment elements at my placement site, understanding that ‘normal forms of
assessment’ can be challenging to implement within a physical education setting. Again, lesson
plans, observation feedback, and other teacher artifacts were used to help analyze and discern
how my assessment methods changed and improved over time.
The last question aimed to resolve the question; how can I help break the ‘physical
education’ stereotype? My hope while trying to break these stereotypes is to observe more
students be involved and participate in physical activities, understanding that many of my
students tend to leave with feelings of being out of place within a gym context. Data gathered
from this question will be used to validate the idea that not all physical education needs to be
sports based, implementing non-stereotypical activities within my lessons. This was analyzed by
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mainly surveying lesson plans and activities that students participated in over the course of the
course of eight months.
Table 1 (Braun and Clarke, 2006) below, helped guide my research process utilizing its
recommended process.
Table 1
Data Analysis Steps
Phase 1.

Start a collection of thoughts about the information gathered from themes.

Familiarize

Collect and organize lesson plans into one space.

myself with

Assemble and examine observation feedback from Western Oregon

data

University Supervisor and clinical teacher.
Watch and collect teacher artifacts, mainly in the form of videos.

Phase 2.

Organize date into meaningful groups with research questions in mind

Generate

Manually code with notes in transcribed text

initial codes

Begin digital code book, collating data within groups
Code for all potential themes
Note tensions & inconsistencies of codes in digital diary

Phase 3.

Organize codes into potential themes using digital table

Search for

Note thoughts on relationships between the emerging themes in digital diary

themes

Note any potential sub-themes in digital diary
Add a miscellaneous section in digital code diary for any seemingly unrelated
code
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Phase 4.

Revise table of potential themes, considering internal homogeneity and

Review

external heterogeneity

themes

Read collated data extracts for each theme, checking for coherent pattern
For extracts with no coherent pattern, re-examine theme and related coded
data for sub-theme or renaming of theme
For themes where coherent pattern exists, examine for individual theme
validity in relation to entire data.
Examine transcripts for any missed data extracts needing coded for theme
Re-read entire transcripts for any new themes that may have been missed
Stop when no more substantial and relevant themes emerge
Examine how themes fit together in relation to research questions and note
thoughts and considerations in digital journal
Create thematic map

Phase 5.

Adjust digital table of them to organize collated data extracts within each

Define &

theme for consistency

name themes

Identify relative narrative for each theme in the digital diary
Write a detailed analysis for each theme, to include individual relevance and
how that relates to overall analysis and answers the questions of this research
Examine written analysis for any excessive overlapping of themes
Examine each theme for any sub-themes needing to be identified and
explained
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For each theme, describe scope and content in no more than two sentences,
adding potential names to each theme

Phase 6.

Write an analysis within and across themes

Write the

Assure there is written evidence within each theme with related data extracts

thematic

Choose vivid and relevant extract examples for each point of evidence in

report

answering research questions
Create analytic narrative that incorporates evidential answers to each research
question

Data Analysis for Question 1
How can I differentiate my instruction for ELL students?
When searching for this answer, I searched through my lesson plans, observation
feedback, and teacher artifacts, as mentioned in the above paragraphs. The lesson plans, from
where I found this information, are located in Appendix A. My observation feedback from my
clinical teacher and university supervisors can be found in Appendix B. The artifacts can be
found in the following Appendix C.
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Figure 1
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
- Building relationships with students and their trust
- Understanding their individual needs
- Students on an IEP, depending on the need, could work in a larger group. More breaks if needed.
continue to check in with those students more frequently throughout the lesson (5 minute timer
for reminder)
- Change the proximity to the pins - moving them closer if needed

One of the first sections that caught my attention was during one of my early lesson plans
on 11/17/2021, which can be seen in Appendix A. In the figure above there is a section of the
lesson plan that has been pulled out; the section is wanting to know how I was able to address the
needs of diverse learners within the lesson. When initially reviewing the data, there seems to be
little mention of me providing help or accounting for ELL students. The only item worth
mentioning is “building relationships with students and their trust” along with “understanding
their individual needs,” which could be tied to helping ELL students.
As the school year went on, I developed in my understanding of creating and generating
lesson plans with ELL students in mind. The figure 2 below shows the attention to detail that I
went to help these students during a lesson taught on 03/02/2022, which can also be found in
Appendix A. This lesson was the start of a golf focused unit plan, starting with the skill of
putting.
The section from this lesson in figure 2 identifies two students and their needs followed
by a specific section that details what ELL students require in order to be successful within the
lesson. This illustrates the visual elements of the skills being performed, along with additional
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modeling of the movement patterns. Another element presented to help ELLs is having students
partner with bilingual students if there is not a translator available. This at least allows students
who are just starting to learn English to have a comfortable person to help them if they are
having trouble understanding certain information. Along with this, students are provided cue
words that pertain to the lesson in their native language. This is posted on a large whiteboard
within sight from all areas of the gymnasium. The last sentence shows that ELLs would have
frequent check-in, making sure they understand what is being asked of them throughout the
lesson.
Figure 2
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
- Student 1 (MP) (Autism) Using curious george posters to help pass and practice putting (enjoys
curious george). Always has instructional aid. Use a larger, easier to hold and swing, foam ‘hockey
stick’.
- Student 2 (NH) (Oppositional Defiant Disorder) Using pop-culture themes to help engage. Multiple
changes for putting activities. Starting from a location from their choosing. Using extrinsic prizes from
treasure drawers.
- ELL’s - Using multiple visual elements, and modeling visual forms. Partnering with bilingual
students. Have cue words in Spanish. Frequent check-ins for understanding.

Switching gears, we will now delve into the data gathered on this topic of ELL support
by reviewing observation notes presented by my university supervisors. In Figure 3 below we
see a section pulled from Appendix B about how I used differentiation within a lesson that was
observed by one of my university supervisors. Here, it is shown that I was able to make sure that
students were provided with multiple check ins, making sure they were following directions.
They also talked about how I would ask the same question multiple times to ensure that everyone
knew and understood what was being asked of them. The last sentence notes how I was able to
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scan the room and make sure that no students were left behind. This specific data point does talk
about differentiation, but it does fail to speak specifically to ELL students. It can be inferred by
this observation note that the word “everyone” mentioned in Figure 3 includes ELL students, but
it cannot make this claim for certain.
Figure 3
Are checks for understanding and differentiation used to meet the needs of all learners?
Joe regularly checks in with the students to make sure they are following along. He uses the technique of
sometimes asking the same question multiple times to really make sure everyone understands the procedure. He is
good at visually scanning the room and checking for understanding in that way

More specifically to ELLs, Figure 4 found in Appendix B, gives a clearer picture of
where I was in relation to differentiating instruction for them. This observation note was taken
from my clinical teacher who expressed on 02/16/22 that I was still needing to work on pairing
ELL and bilingual students together along with making sure to translate visual aids into students'
first language. With that said, I was able to utilize visual aids within the lesson to help ELL
students know what was expected of them.
Figure 4
Bilingual Pedagogy: Do lesson plans and instructional practices include bilingual strategies to support
emergent bilinguals in content area comprehension and language development (ie: cross-linguistic and/or
translanguaging strategies, such as, cognates, idioms, bilingual labels, word study, syntax transfer etc).
Yes but needs to still build on this. Pairing bilingual students with ELL students. Joe is still developing other skills
and strategies such as translating visual aids. He does use visual aids quite a bit however.

Figure 5 will help gain some clarity on the data derived from the observation notes,
which was observation feedback given on 03/10/22 from my clinical teacher (Appendix B). Even
though the entry is shorter in nature, it sheds light on the research data about my progress with
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this instructional practice. In the figure below we clearly see that at the conclusion of the data
collection time period, I was still in the process of developing these skills to help ELL students
and have been made aware of these strategies, along with understanding when to appropriately
use them. Ultimately, this shows that I started with little knowledge of how to implement these
strategies, now knowing about them and practicing them within my lessons.
Figure 5
Bilingual Pedagogy: Do lesson plans and instructional practices include bilingual strategies to support
emergent bilinguals in content area comprehension and language development (ie: cross-linguistic and/or
translanguaging strategies, such as, cognates, idioms, bilingual labels, word study, syntax transfer etc).
Joe is still developing in this area but is aware of strategies for his ELL Students and applies them when
appropriate.

To properly implement triangulation for this research question, we will look at one final
data source in the form of a teacher artifact. Figure 6 from left to right, is a snippet of a video
with the dialog, motion explanation, and important time markers. The whole video transcription
can be viewed in Appendix C below. This video shows me instructing a group of students on
how to properly perform a full golf swing. One of the main points of emphasis during this lesson
was making sure students kept their left arm straight during their backswing. As observed in this
figure, I model and make repeated pointing motions for what to do and what not to do. In this
case, showing that keeping your left arm bent is not proper and that keeping it straight will help
lead to better success.
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Figure 6
“Just know that one of the key
parts is to keep that left arm
straight. They want to bend
this arm and bend their elbow,
but you want to keep that left
arm straight”

Pointing to the elbow,
showing the difference
between keeping it straight,
which is the correct position,
opposed to bending it, which
is the wrong position.

00:24 - 00:33

Overall, when studying all the research from three different data sources, we saw that I
struggled at the start of the year and slowly progressed in this area. Each figure above, along
with the different appendices, revealed my advancement in helping ELL students, ultimately
getting to a point where I became aware of what kinds of resources and aids they need to be
successful, but at the same time growing in my implementation of these instructional strategies.
Now we will shift our attention towards what the data says about assessment and how it should
operate within a PE setting.
Data Analysis for Question 2
How should assessment realistically look within an elementary PE setting?
The observations and data collected about this question will be presented similarly to the
above format. This means starting with the lesson plans, then moving towards observation notes,
and then ending with teacher artifacts. With that said, we start with the lesson plans and what the
data said on how to realistically assess students within the elementary PE setting.
Figure 7, found in Appendix A, reveals where this journey started from. As depicted
below, just the idea of having an assessment piece eluded me. Most of what I knew when it came
to assessments was not something quantifiable and this is shown below. Needless to say, there
was room for improvement in giving proper and clear assessments.
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Figure 7
Assessments
1. Evidence collected during/as a result of this lesson:

2. Summative assessment is _____ days after this lesson

Figure 8
Closure:
- Blow the stop whistle and
have students put their
equipment back into the
equipment bag and come sit
in the center circle.
- Have students Think-PairShare about the two safety
rules and then call on a few
students to make sure
students understood them.
- Then, in the same pairs,
have students talk about the
movement cues, calling on a
few students as a form of exit
ticket.
- After that, have students
walk to line up for their
teacher.

Closure:
- Students will put their equipment back in the
bag without throwing equipment, but treating it
with care.
- Students will converse and help each other
remember the different safety rules, ready to
share answers.

- Students will do the same for the movement
cues, ready to share their answers.
- Students will be ready to line up, walking into
line.

Closure:
- Students are following ending
directions and are not trying to
“play another hole” when the
activity is finished.
- Students are staying on topic
with their conversations.

- Students are ready to share
their responses.
- Students are not running, or
touching any of the other
equipment on their way to get in
line.

As the year went on, I started to develop my assessment strategies as seen in figure 8
above (Appendix A). This was a section from the golf unit mentioned above in figure 2,
explaining the closure of that lesson. Here I started to utilize the informal assessment method of
Think-Pair-Share, having students converse about the safety rules of the lesson. After they talked
for about one minute, I called on a few students to hear their answers to the questions and make
sure the whole class came to a similar conclusion. Then I had students perform a similar ThinkPair-Share activity, this time making sure that students understood the movement cues that were
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associated with the lesson. This final exit ticket was my formal assessment piece that allowed me
to understand if students understood the movement concepts correctly. This form of assessment
naturally fits into a physical education lesson, requiring no pens, paper, or desks in comparison
to a normal classroom setting.
Figure 9

Are assessments data driven?

Assessment portion of the lesson plan needs to be completed. Informal assessment is present (visual observation)
Formative assessment: Students are keeping track of their scores on whiteboards, which means they have to do
some double-digit addition in order to get their score. After each bowler bowled ten times, the music stopped and
students added up their scores. Joe rotated among groups to determine whether they did their math correctly.

Figure 9, from Appendix B, was more observation feedback from the lesson taught at the
beginning of the data collection process. Here, my university supervisor alludes to the fact that I
did not have an assessment piece planned within the lesson, although I was able to implement a
formative assessment during the lesson as shown above. However, this assessment was focused
on math related capabilities rather than the physical skill of bowling. This ties back to the
question of how to make assessments realistically fit into a physical education lesson. In other
words, it was easy to assess students' math skills, but I did not properly or realistically assess
their physical education skills.
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Figure 10

Share what went well with the lesson and areas of strength.
What went well with the lesson was using check for understanding strategies such as Think Pair Share, Coral
Response, and exit tickets. Joe also did a great job modeling expectations and giving students feedback to help
them be successful.

Figure 10, from Appendix B, is a comment made by my clinical teacher who was looking
back on the lesson that was taught on 03/10/22. Here, he was addressing some of the strengths
and areas that went well within the lesson. There were several aspects of the lesson that were
mentioned but the ones that stood out to me were “checks for understanding strategies such as
Think Pair Share, Coral Response, and exit tickets. The comments made here connect back to the
lesson plans mentioned in figure 8, recognizing how these assessment methods were realistic in
nature and helped better the learning experience overall.
Figure 11
“Yeah? I liked the last one we
did”
“(students name) liked full
swing, why?”
“Cause there was no rules”
“No rules? There was rules?
You mean no rules about how
far back you could take the
club?”
“Yeah”
“Nice”

Student raises hand.
Teacher calls on student.

Moves closer to hear students
response

01:14 - 01:23

Converses back and forth

In the figure above, pulled from Appendix C, there is dialogue at the end of a lesson
between me and a student. This was just after completing a golf unit that focused on three
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different skills, putting, pitching, and a full swing. I had just asked the students to perform a
Think-Pair-Share about their favorite lesson from the unit, and here the student says they liked
“the last one” which was the full swing. Within this context I was able to ask a follow up
question, curious to know why? They responded by saying “cause there was no rules.” After a
brief clarification, the student was able to articulate that they meant to say there was no limit to
how far back they were able to take the club, compared to the other two previous lessons.
This is a good example of how Think-Pair-Shares work in action and their effectiveness
as a means of assessment. Here there was dialogue between myself and the student, allowing me
to see their comprehension of the lesson and how it affected their learning. This figure fully
triangulates the data from the previous examples and reveals how these strategies were able to be
administered realistically within a physical education setting. Now we will see if physical
education stereotypes were broken over the course of the year.
Data Analysis for Question 3
How can I help break the ‘physical education’ stereotype?
When I talk about physical education stereotypes, I mean providing students only with
stereotypical sports-based lessons. As mentioned at the end of chapter 2, I referenced a quote that
said, “To continue to deliver programs composed of basketball, volleyball, baseball/softball,
football, and soccer,” says Karen Lux Gaudreault (2014) “using a roll-out-the-ball style of
teaching only perpetuates the existing stereotypes…” With that said, the data presented will shed
light on if I was able to provide non-stereotypical lessons and activities, especially ones that
might entice all students to participate.

46
Figure 12
5min

Teaching OR Group OR
Independent Application:
Explaining the Roles:
- There are 4 players on each
team. Teams have different
roles for each player
- Bowler: Takes one delivery or
roll of the ball
- Scorer; - Keeps count of the
number of pins knocked down
- Pin Setter: - Two people reset
the pins after each bowl

Teaching OR Group OR
Independent Application:

- Students ask questions with
hands raised

- Students
demonstrate active
listening skills during
teacher instruction
and demonstration.

- Students are sitting quietly
and observing the roles given
by the teacher

Explain the Rotation:
- Bowler moves to pinsetter ->
pinsetter moves to other
pinsetter -> other pinsetter
moves to scorer -> scorer
moves to bowler.
Dividing Teams:
- Split teams up according to
their “mustang spots” by color.
Reorganize if needed
depending if students are
absent.

The figure above, taken from Appendix A, provides a starting point for what the data said
in relation to this question. As shown, this was a section of a lesson plan that was focused on
learning different bowling skills. Students learn different roles they each will play during the
lesson, along with working together as a team. There is one bowler who tries their best to knock
down as many pins as possible. Also, a scorer keeps count of the number of pins knocked down.
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Along with this there are pinsetters, people who help set up the station for the next bowler. Each
skill is important in learning and understanding the sport/activity of bowling.
Figure 13
15/17
min

Teaching OR Group OR
Independent Application:
Activity Begins:
- Have students in their same
pairs, come and get a golf club
and ball (one for each student)
and tell them to find an “open”
hole to start at. Students will
start on “ready, set, GO!”
- Once students have completed
the course 1 time, returning
back to their starting point, have
students freeze by blowing the
whistle, and have students count
their scores collectively. Have
students record their scores on
their iPad and have students sit
down at their starting hole when
they are ready to “go” again.

Teaching OR Group OR
Independent Application:
Activity Begins:
- Students will follow directions and
move quickly to an open starting
hole, ready for starting cue.

- Students will begin the activity and
should be patient with their partner,
and work together to count their
scores. Students will then perform a
final count and analyze their score,
thinking of which hole/s they could
improve their score on. After which,
students will be ready for the
starting cue.

Teaching OR Group OR
Independent Application:
Activity Begins:
- Students are moving
quickly (not messing
around or other
distracting behaviors) and
are showing efforts to
wait for the starting cue.
- Students are clearly
working together as a
team, with minimal
conflicts and
disagreements.
- Students are analyzing
how they could do better
individually and
collectively.

Another non-traditional physical education activity is the game of golf, which can be seen
in the figure above. This entire lesson can, again, be located in Appendix A. Here I was able to
provide students with an opportunity to try something some of them may not have ever played
before. Students, as seen above, are paired together with another student, doing their best to
complete a miniature golf course. Together, they can try their best and learn from one another
within this setting. Overall, this lesson gave students new skills and hopefully gave them a new
perspective for what physical activity can be.
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Figure 14

Share what went well with the lesson and areas of strength.
I thought that Joe using the Super Mario video was a great hook into the lesson. The students were instantly
interested in what they were about to learn. Joe also did a nice job demonstrating what the students would be
doing. The lesson was well organized and set up for students to be successful. Joe used visual aids and cue words
that were perfectly aligned with the locomotor skill of skipping.

Another example of a non-stereotypical physical education activity was commented on in
the above figure derived from Appendix B. In this lesson, I selected just one specific locomotor
movement concept, skipping, and based all that we did around it. In figure 14, my clinical
teacher observes how I made the lesson interesting by bringing in a video of Super Mario, to help
hook the students. Students were later trying to mimic Mario and his skipping abilities, getting
them interested in moving through extrinsic motivation. Lessons like this would hopefully lead
students to intrinsically be motivated, reflecting on positive past experiences to push them to
healthy futures.
The figure below, from Appendix C, gives a final piece of data to be observed. The
images depict a miniature golf course and the different holes laid out on the gym floor. In the top
left image, there is a hole that has players weave their ball in and out of cones to a target. In the
top right several obstacles give students a challenge, especially when students were required to
strike their ball under the scooters to their hitting target. The bottom two images depict how
students had to putt the ball through two different tunnels, again giving students a fun and
enticing challenge. Overall, these images reveal the non-stereotypical set up and activity this was
for all students.
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Figure 15

Summary
The research and data collected above was intended to shed light on my past and current
teaching practices in relation to my research questions. These research questions below helped
guide my collection process and ultimately give me the data I needed to better my understanding
in relation to ELL instruction, assessment in PE, and breaking stereotypes in physical education.
1. How can I differentiate my instruction for ELL students?
2. How should assessment realistically look within an elementary PE setting?
3. How can I help break the ‘physical education’ stereotype?
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Through the lens of these research questions, I collected data from three different sources,
starting with my lesson plans, observation notes, and other teacher artifacts. The lesson plans
helped give me a good understanding of how well I had planned and developed over time in
regard to the question above. My observations gave me further insight on if what I was planning
worked within the context or ways I could have improved. The other teacher artifacts, in the
forms of videos and images, gave me even more insight and understanding on my teaching
practices as a whole, helping me successfully triangulate my data collection process for the best
results.
Chapter 5 will further expand on the data above, providing a holistic overview of the
gathered material. This will be done by summarizing the key findings of the data collection
process, giving deeper interpretations of the results, acknowledging the limitations of the study,
providing explanation for how I will use the findings, and giving a concluding summary of the
process.
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Chapter V
Overview
As mentioned in chapter 4, the questions below were the ultimate guide for this research
data collection process.
1. How can I differentiate my instruction for ELL students?
2. How should assessment realistically look within an elementary PE setting?
3. How can I help break the ‘physical education’ stereotype?
These questions stemmed from the literature review in chapter 2, giving me a good
understanding of important and influential practices that I should be implementing into my own
teaching strategies. The data collected, on my teaching from most of the school year, shed light
on how these practices evolved.
After analyzing the data, I concluded that my differentiation practices for my ELL
students continued to grow over the course of the year and ultimately, I became more aware of
different strategies to help them understand and feel more comfortable in the classroom. My
assessment strategies also grew from an afterthought to a leading part of the lesson planning
process. Along with these, I was able to implement non-stereotypical activities into my lessons,
hopefully showing students, as I mentioned in chapter 1, that physical education should be about
helping students acquire the necessary skills to be active and healthy for the rest of their lives.
The following sections will dive further into the findings and implications associated with the
research.
Key Findings
Starting with the first question, how can I differentiate my instruction for ELL students? I
noticed a lack of attention to this area. At the beginning of this process, I honestly did not plan to
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meet the needs of my ELL students, which was evident in my lesson plans, along with
observations. This was quickly an area for improvement, and one that later developed over time.
In later lesson plans, after conversations with my clinical teacher, I began to understand
important strategies like, visual elements, modeling, partnering with bilingual students, and cue
words in the students first language along with frequent check ins, that gave students a better
chance to feel comfortable during a lesson. As the year progressed, I tried to implement these
strategies, but ultimately ended the data collection process needing to further practice these
skills.
The next question of, how should assessment realistically look within an elementary PE
setting? I started out as an area in desperate need of attention. The figures show in chapter 4 how
I did not plan my lessons to assess, and my observation feedback further proved that. This was a
question I was very eager to research within my own teaching because I did not know how
traditional assessment methods fit within a physical education context. One of the biggest
contributors to helping me grow in this process was my clinical teacher as he is someone who
has been assessing students realistically and effectively within a PE setting for years. Here, I
started to plan, implement, and grow in my understanding of assessment, ultimately getting to a
place where assessments noticeably changed in all three of my data sources. The greatest area of
growth was in the planning stages of an assessment, understanding the importance and proper
delivery methods for a given class.
The third and last question, how can I help break the ‘physical education’ stereotype, was
something that, from the start of my student teaching experience, was very aware of. During my
undergraduate studies, I had many courses and professors encouraging me and my fellow
classmates to push against the stereotypes that are so often conjured in most people's memories.
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Dodgeball, football, soccer, all were activities I tried to avoid teaching for the sake of creating
new and happy memories for my students. This was evident in the lesson plans and teacher
artifacts, seeing this as an opportunity to implement what I had learned into my teaching. The
observations notes from my clinical teacher and university supervisors all made mention of my
progress and success with creating fun and unique physical education experiences. In all, I
started with understanding the importance of breaking these stereotypes, and over the course of
the year, was able to plant and watch the fruits of this knowledge grow.
Limitations
There were several factors that limited the data and potential information collected. The
first of which was the nature of a physical education setting. The activities were performed inside
a gymnasium, where normal, paper and pen assessments are challenging and not realistic to
administer. This means that quantitative data was challenging to collect, and more qualitative
was gathered. Also, with this, this was inside an elementary school, making the nature of the
topics and activities less dynamic than a middle or high school.
Another limitation to the data collection was having to work around my clinical teachers'
lessons and units for his students. This was not my own classroom and not my own students,
making it challenging to constantly be practicing and growing in these areas. There were times
when I was not sure if I should assert myself more during one of his lessons or just wait to
implement and practice these methods during one of my own lessons.
Along with this, this collection process was taken during the end of the pandemic, where
masks and frequent absences were common. Masks made it sometimes difficult to understand
and here students, along with inhibiting the kinds of lessons I could teach for concern of over
exerting students. Along with this, many students were sick during the course of the year,
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especially after the new year, making it difficult to collect consistent data on certain groups of
students.
Implementation
The action research process has encouraged me to constantly and consistently be pushing
myself to be a more effective educator. Conducting research and learning from those findings
will always continue to be a part of my regular teaching practice. Differentiation, assessment,
and breaking stereotypes is a solid point of focus for me going into the future, guiding the start of
my educational journey. I can even use the data collected above as a reference point as I continue
to develop in all three areas in the times to come.
As for the findings themselves, I can continue to differentiate for ELL students but also
start the process of understanding how to differentiate for other student groups as well. This
practice is vital for academic success for all people groups and one that I plan on continuing to
grow in. Also, realistic assessment for physical education settings can still be an emphasis for me
along with learning how to implement quantitative assessments as well. Lastly, the knowledge of
stereotypes and how they affect student understanding can be applied to many different
situations within the classroom, allowing me to dive deeper into these different environments.
Conclusion
To be successful in giving students the necessary skills they need to be healthy and active
the rest of their lives, differentiation, assessment, and breaking PE stereotypes are critical areas
of study. When students experience a variety of differentiation practices, they are more likely to
find some form of activity they enjoy that pushes them to live a healthy lifestyle. Proper
assessment gives me the data to further help students in what they know and still are needing to
further develop, aiding the process of skill development. It is evident in previous research and
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my own findings that breaking physical education stereotypes helps bring all students into a safe
and welcoming environment that pushes them to be healthy and active. I have seen how students
who would not normally participate in traditional PE activities, thrive within a steadily growing
development of uncommon and unorthodox movement activities.
It was evident at the beginning of the action research project process that I needed growth
in many of the reviewed topics. Over the course of the year, I grew in practical and academic
knowledge and was able to track that process within this course of this project. Action research
helped me better understand myself as an educator and how I can better my practices going
forward.
With all of this said, I ultimately believe in providing students with a variety of physical
activities, in hopes that some of them inspire and catch their interest and inspire them to pursue a
healthy active life. I see my educational role more clearly, understanding the importance of
differentiation, proper assessment, and a strong emphasis on breaking PE stereotypes, each
playing a vital role in the lives of my future students. Their health and future happiness
absolutely depend on a well-educated physical education teacher.
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APPENDIX A: Lesson Plans

Lesson Plan
11/17/2021

Teacher Candidate: Joe Reed

Date of Lesson:

Lesson Title/Description: Cardio Bowling

Lesson # 1

of 3

Standards: - entire
standard
PE.2.5.8
PE.3.5.2
PE.1.5.6

Time Allotted for this Lesson: 30min

Central Focus:
- Working as a team to knock over
as many pins while maintaining a
consistent cardio output.

Learning Targets:
- Throwing with correct form
and accuracy
- Keeping track of points
mathematically
- Working as a team to achieve
success

Prerequisite Knowledge and/or Skills:
- Potentially have been bowling before
- Underhand throwing motion from other lessons
How I know the students have this:
- Students are able to show the correct 1-2-3 underhand rolling motion, stepping with the opposite
foot as the throwing hand, as observed by the teacher

Academic language that will be used in lesson: - 1-2-3 underhand rolling
- aim at the target
- Coyote hold for throwing
Strategies and opportunities for supporting academic language:
- Talking about the motions before the activity begins
- Reminding students to implement the correct language to the motions

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
- Math is the interdisciplinary connection, shown by adding up the points after each student’s throw
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How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
- Building relationships with students and their trust
- Understanding their individual needs
- Students on an IEP, depending on the need, could work in a larger group. More breaks if needed.
continue to check in with those students more frequently throughout the lesson (5 minute timer
for reminder)
- Change the proximity to the pins - moving them closer if needed
What technology supports or integration is included in this lesson?
- Music during lesson
- Timer

Materials/Equipment/Supplies/Technology/Preparation:
- Bowling Pins
- 10 Pins for each lane
- One ball for each lane
- Whiteboard and marker for scoring
- Cone or poly spot marker

Procedure: Teacher Does……….

Time
2min
Funds
of
knowle
dge

Warm-up Card Activity:
- Have student group leader
number #4 pick two warm-up
cards and then bring them
back to their group.
- Have students complete 10
repetitions of each warm-up
exercise, indicated on each
card.

Procedure: Students
Do……..

What will I watch to know
students are engaged, or
what they learned?

- Stay engaged, work
hard and finish all 10
repetitions of each card

- Students are completing
each skill with the correct
form.
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5min

Teaching OR Group OR
Independent Application:
Explaining the Roles:
- There are 4 players on each
team. Teams have different
roles for each player
- Bowler: Takes one delivery or
roll of the ball
- Scorer; - Keeps count of the
number of pins knocked down
- Pin Setter: - Two people
reset the pins after each bowl

Teaching OR Group OR
Independent Application:

- Students ask questions
with hands raised

- Students demonstrate
active listening skills
during teacher instruction
and demonstration.

- Students are sitting
quietly and observing the
roles given by the teacher

Explain the Rotation:
- Bowler moves to pinsetter ->
pinsetter moves to other
pinsetter -> other pinsetter
moves to scorer -> scorer
moves to bowler.
Dividing Teams:
- Split teams up according to
their “mustang spots” by color.
Reorganize if needed
depending if students are
absent.

15min

Teaching OR Group OR
Independent Application:
Starting the activity:
- Have groups go to the
different lanes and wait for the
starting signal.
- Begin the lesson by saying
“ready, set, go!” and starting
the timer.
- Groups will have 5min of
activity and then count up
their score at the end of each
round.

Teaching OR Group OR
Independent Application:
- Students transition to
their station and are ready
for the starting cue.

- Students are actively
participating and trying
their best at each of the
stations.

- Students are working
together and trying their
best at each station along
the rotation
- Students are running
from one station to the
next, focusing on cardio
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3min

Closure:
- Have students sit in a circle
and reflect on the lesson. Ask
questions regarding
movement cues and how they
felt like the lesson went for
them.
- Ask for students to share
some Gems and Opportunities
that happened during the
lesson

Closure:
- Students should be
listening to other peers
along with interacting
through discussion.

- Should be looking for ways
to spark conversation if
needed.

- Students respond to any
questions with hands
raised

Assessments
1. Evidence collected during/as a result of this lesson:

2. Summative assessment is _____ days after this lesson
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
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Lesson Plan 1
03/02/2022

Teacher Candidate: Joe Reed

Date of Lesson:

Lesson Title/Description: Putting
Lesson # 1 of 3

Time Allotted for this Lesson: 30min

Standards:
Central Focus:
Learning Targets
PE.2.5.4: Applies
- Students will be able to (SWBAT)
concepts of direction and - Students will learn how to use
learn how to grip, hold, and swing
force when striking an
equipment safely and operate within their the golf club safely.
object with a short
own personal space while using different
and/or long-handled
types of golf clubs (ex. putter, wedge,
- Students will be able to (SWBAT)
implement, sending it
driver) along with striking the golf ball for
explain the pendulum swing (toe to
toward a designated
accuracy.
toe putting swing) while using the
target in general
putting golf club
situations.
PE.4.5.6: Applies skills of
- Students will be able to (SWBAT)
safety, rules, procedures,
analyze their score at the end of the
and etiquette in general
putting course
physical activities.
Prerequisite Knowledge and/or Skills:
- Knowledge of PBIS system
How I know the students have this:
- Through previous formal assessments done by my CT
- Think-pair-share for school wide safety rules (Kind, Safe, Responsible)
Academic language that will be used in lesson:
- Explain, analyze, sequencing, summarizing
Strategies and opportunities for supporting academic language:
- Think-pair-shares, Whole class discussions, Visual aids, Verbal exit ticket
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary connections
that will be made during the lesson:
- Curious george clip - Here, mario golf clip, targets/holes designed around and or decorated with pop culture
themes; Minecraft, Star Wars, Among Us, Roblox, Anime, etc.
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
- Student 1 (MP) (Autism) Using curious george posters to help pass and practice putting (enjoys curious
george). Always has instructional aid. Use a larger, easier to hold and swing, foam ‘hockey stick’.
- Student 2 (NH) (Oppositional Defiant Disorder) Using pop-culture themes to help engage. Multiple changes
for putting activities. Starting from a location from their choosing. Using extrinsic prizes from treasure
drawers.
- ELL’s - Using multiple visual elements, and modeling visual forms. Partnering with bilingual students. Have
cue words in Spanish. Frequent check-ins for understanding.
What technology supports or integration is included in this lesson?
- iPad for keeping score, Music for start and stop cues
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Materials/Equipment/Supplies/Technology/Preparation:
- Putters, Balls, Obstacles, Projector, iPad’s

Procedure: Teacher Does……….

Procedure: Students Do……..

Time

Motivation/Hook:
- Have students come and sit
where they can see the projector
screen.
- Explain that today's lesson is
the golf skill of putting, and that
a short video will be played to
help further understand.
- Tell students to watch the
putting motion and be ready to
discuss what they saw with a
partner.
- Play the video of Top 5 putts
from LPGA tour players
- Have students Think-Pair-Share
about what they noticed.
- Call on a couple groups to
share their answers.

Motivation/Hook:
- Students will sit quietly, positioning
themselves in front of the projector,
ready to watch a short video.
- Students will sit quietly through
the video and be thinking about
what they noticed.

Warm-Up:
- Next, instruct students to pair
up and come get a “golf ball”
(actually a smaller tennis ball)
and go stand on the sideline.
- Emphasis that students will not
be given a ball if they do not
have a partner.
- Once all groups are on the
sideline, have one student
volunteer to help demonstrate
this warm-up activity.
- Explain that students will roll
the ball using the pendulum
swing (cue phrase: toe to toe

Warm-Up:
- Students will find a partner then
and then retrieve a ball, followed by
standing on the sideline.
- Students will make a conscious
effort to find a partner that they
work well with in these movement
activities.
- The demonstrating student will do
their best to follow directions and
should be a model behavioral
student for the rest of the class.
- Students will repeat back the “toe
to toe” cue, making mental and
physical connections to the
movement pattern.

⅔ min

⅔ min

- Students will talk with their partner
about what they saw in the video
and compare their discoveries
together.
- Students will be ready to share
what they talked about during the
Think-Pair-Share section.

What will I watch for to
know students are
engaged, or what they
learned?
Motivation/Hook:
- Students are sitting
quietly and not
distracting other students
in the class.
- Students are focused on
and are attentive to
instruction.
- During the video,
students are watching
and are engaged with
their eyes and ears on the
video
- Students are staying on
topic with their
discussions, listening to
their partner and sharing
when it is their turn.
- Students are willing to
share their responses
with the class.
Warm-Up:
- Students are following
directions and make
efforts to follow the
sequence of finding their
partners then obtaining a
ball.
- Students understand
that they will not be able
to participate if they do
not have a partner, and in
turn, do not have a ball.
- Students are watching
the demonstration of the
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⅔ min

putting swing) have students
repeat out loud “toe to toe”
- After rolling the ball 10-20 feet
away, have the same throwing
student, retrieve the ball and run
back to their partner, rotating
after each throw.
- Perform this rotation 2 to 3
times with the example student.
- Then have students perform
this with their partners for 1 to 2
minutes “when I say go”

- Students are observing and
listening to the instructions so that
they will be ready to perform the
task well.

Teaching OR Group OR
Independent Application:
Putter Grip and Swing
Instruction:
- After Warm-Up, have students
sit in the center circle for the
explanation of the putting
course activity.
- First, show students how to
hold the golf putter. Explain the
different parts of the club (head,
shaft, and grip) showing that you
hold the club on the grip.
- Show the two different grips
students can use, interlock or
ten finger grip.
- For interlock grip, start with
holding only with your left hand
(if right handed) with pointer
finger pointing out (fencing
finger). Then “interlock” the
fencing finger and the pinky
finger of the right hand, with
both thumbs pointing down the
shaft, towards the club head.
- Then, model the pendulum
swing (cue phrase: toe to toe
putting swing) again from the
Warm-Up activity, emphasizing
that the only parts of the body
that are moving are the
shoulders and arms.

Teaching OR Group OR
Independent Application:
Putter Grip and Swing Instruction:

- Students wait for the starting cue
and perform the skill, rotating well
and quickly with the goal of
warming up their bodies and getting
used to the “toe to toe” motion.

- Students will quickly and quietly sit
with listening ears, ready for
instruction
- Students should begin to
understand and conceptualize the
different aspects of the golf club.
They should also be ready to
respond to any instructional cues
through “call and response
prompts”
- Students will start to think which
grip could work best for them.
- Students should be ready to
practice the two different grips,
even without having a golf club in
their hands, following the cues
presented.

- Students should start to feel and
understand what kinds of things
move in a pendulum motion and be

skills and are not talking
or distracting other
students.
- Students are able to
clearly repeat back the
“toe to toe” cue.
- Students are able to
quickly watch the skill and
perform after the
demonstration.
- Students are working
well with their partner
and are doing a good job
of taking turns with one
another.
Teaching OR Group OR
Independent Application:
Putter Grip and Swing
Instruction:
- Students are not moving
around and are
responding to
corrections, if needed.
- Students are quiet and
are conversing with
themselves in their heads
about the putting grips.
Prompting might be
needed to help students
start this process.
- See students maybe
starting to try out these
different grips with their
hands.
- Students will follow
along, trying each of the
grips and moving along
with the “call and
response” prompts.

- Students are ready to
respond and are
repeating back “toe to
toe” when asked to.
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15/17
min

Putting Course Instruction:
- Then, explain how the putting
course works with an example
student.
- Students will alternate
completing a swing, trying to
finish the hole.
- Students will count how many
strokes it took them to finish the
hole as a group, and keep a
running tally of their strokes on
an iPad.
- Students will move from one
hole to another, moving in a
circular pattern to the next hole
(e.g. 4 to 5, 5 to 6, 6 to 7 etc…)
Safety Expectations:
- The club head should never go
above knee height.
- Students should be two FULL
steps away from another
student making a swing.

ready to say “toe to toe” during “call
and response prompts”

Putting Course
Instruction:

Putting Course Instruction:
- Students should be willing to help
demonstrate if called upon.
- Students will sit quietly and be
ready with any potential questions
they might have about the activity.
- Students should start coming up
with challenges for themselves,
thinking in their head how many
strokes it might take them to
complete each hole.
- Students should be aware of the
different holes and the order in
which to play each one, knowing
where to transition after each
completed hole.
Safety Expectations:
- Students will help remind each
other of safety rules and maintain
distance, along with keeping the
club head down at all times.

- Students are ready and
willing to help if needed,
exemplified by their
willingness to engage.

Teaching OR Group OR
Independent Application:
Activity Begins:
- Have students in their same
pairs, come and get a golf club
and ball (one for each student)
and tell them to find an “open”
hole to start at. Students will
start on “ready, set, GO!”
- Once students have completed
the course 1 time, returning
back to their starting point, have
students freeze by blowing the
whistle, and have students count
their scores collectively. Have
students record their scores on
their iPad and have students sit
down at their starting hole when
they are ready to “go” again.

Teaching OR Group OR
Independent Application:
Activity Begins:
- Students will follow directions and
move quickly to an open starting
hole, ready for starting cue.

- Students will begin the activity and
should be patient with their partner,
and work together to count their
scores. Students will then perform a
final count and analyze their score,
thinking of which hole/s they could
improve their score on. After which,
students will be ready for the
starting cue.

- Students are ready with
questions.

- By checking in with
students, students will
have thought about what
each hole might entail
and how many strokes it
might take them.
- Students are able to
point to the order of the
holes when asked
through “call and
response”
- Students are keeping
the club head below knee
level, and maintaining
distance.
Teaching OR Group OR
Independent Application:
Activity Begins:
- Students are moving
quickly (not messing
around or other
distracting behaviors) and
are showing efforts to
wait for the starting cue.
- Students are clearly
working together as a
team, with minimal
conflicts and
disagreements.
- Students are analyzing
how they could do better
individually and
collectively.
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2/4
min

Closure:
- Blow the stop whistle and have
students put their equipment
back into the equipment bag and
come sit in the center circle.
- Have students Think-Pair-Share
about the two safety rules and
then call on a few students to
make sure students understood
them.
- Then, in the same pairs, have
students talk about the
movement cues, calling on a few
students as a form of exit ticket.
- After that, have students walk
to line up for their teacher.

Closure:
- Students will put their equipment
back in the bag without throwing
equipment, but treating it with care.
- Students will converse and help
each other remember the different
safety rules, ready to share answers.

- Students will do the same for the
movement cues, ready to share
their answers.
- Students will be ready to line up,
walking into line.

Closure:
- Students are following
ending directions and are
not trying to “play
another hole” when the
activity is finished.
- Students are staying on
topic with their
conversations.

- Students are ready to
share their responses.
- Students are not
running, or touching any
of the other equipment
on their way to get in line.

Assessments
1. Evidence collected during/as a result of this lesson:
Think-pair-share answers.
2. Summative assessment is __2__ days after this lesson
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
- This lesson plan will utilize the Think-Pair-Share method for getting students to use critical thinking
skills (Hamdan, 2017).
- This lesson utilizes exit tickets and the helpful effects they can have on student engagement
(Mastromonaco, 2015).
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APPENDIX B: Observations Notes
Observation Note: 1
MAT CAMPUS BASED TERM I - FALL 2021
Student Name :
Reed, Joe D

LESSON PLANNING "LOOK FORS"
Are goals and objectives, standards, or targets appropriate and measurable?

Joe sent me his lessons ahead of time as requested. He has clear goals, objectives, standards are listed, and targets are
appropriate and measurable.
I recommend to Joe that he copy and paste the full standard into his lesson plans instead of just listing numbersYes

Do lesson plans align to objectives, standards, or targets?

Yes

Are a variety of appropriate formal and informal assessments used?

Physical education involves a lot of informal assessment in the form of observation. As the students are asked to perform
specifics skills (windmills, skaters), Joe is able to visually scan the room and see which students are meeting the target and
which ones might need extra skill practice.

INSTRUCTIONAL DELIVERY "LOOK FORS"
Are learning targets, directions, and procedures communicated appropriately to students?
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One of Joe's biggest strengths is how he explains directions and procedures to students. He explains verbally and
demonstrates bowling instructions. He asks students questions as he explains and also tells them to listen and hold
questions to the end. Students are engaged in Joe's directions because he is an engaging teacher. Students mimic what
Joe doing with his hands - they aren't required to do so, they just naturally do.
Sleeping coyote is a genius way of giving instructions - using a familiar hand gesture (quiet coyote) and modifying it to
demonstrate a bowling skill.

Are lessons sequenced and scaffolded appropriately?

Yes, Joe starts with a warmup, then does brief direction instruction to demonstrate the work students will be doing today,
which is a bowling game with math skills included. Then, students have a chance to practice what Joe has demonstrated.

Are checks for understanding and differentiation used to meet the needs of all learners?

Joe regularly checks in with the students to make sure they are following along. He uses the technique of sometimes
asking the same question multiple times to really make sure everyone understands the procedure. He is good at visually
scanning the room and checking for understanding in that way

Does the Candidate integrate technology and/or digital tools to engage learners?

Music is played during practice/play time.

Does the Candidate manage a safe and respectful learning environment?

Students lined up at the door and were greeted warmly by Mr. Reed who gave them clear instructions.
Good use of the whistle - not too much so students still respect it.
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A highly engaging lesson plan in groups where every student in each group has a role is a great way to make sure a
classroom is well-managed.
Students are respectful of Joe's voice and whistle. They quiet when asked to do so and follow directions without complaint.
I really like the way you talk with a student after class. Very kind. You didn't embarass him but used restorative discipline
and the student left feeling empowered to do better next time.
Quiet coyote and call and answer ("class?" "yes?") are both effectively used

ASSESSMENT "LOOK FORS"
Are assessments data driven?

Assessment portion of the lesson plan needs to be completed. Informal assessment is present (visual observation)
Formative assessment: Students are keeping track of their scores on whiteboards, which means they have to do some
double-digit addition in order to get their score. After each bowler bowled ten times, the music stopped and students added
up their scores. Joe rotated among groups to determine whether they did their math correctly.

Do assessments align to standards?

Yes

Do informal and formal assessments give meaningful feedback to learners?

Joe is great at informal assessment. He is positive and encouraging and his constructive feedback is easy to implement.

Are there a variety of assessments that are developmentally appropriate and use both formative and summative
data?

Formative assessment observed; summative not observed
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TEACHING "LOOK FORS"
Do instructional choices stem from research and theory?

Yes. Each member of each group has a specific task, meaning all students are engaged in the lesson. Students are active
and on their feet the full period.

Additional feedback for the Teacher Candidate.

Make sure you are collecting assessment data. Informal assessment is great, but some form of formative data will be
necessary for edTPA so we need to start now.

FOR BILINGUAL CLASSROOM TEACHER CANDIDATES ONLY:
Bilingual Pedagogy: Do lesson plans and instructional practices include bilingual strategies to support emergent
bilinguals in content area comprehension and language development (ie: cross-linguistic and/or translanguaging
strategies, such as, cognates, idioms, bilingual labels, word study, syntax transfer etc).

PART II - GOALS
What are the next steps for the Teacher Candidate? Establish one or two specific and observable goals for the
next scheduled observation.

Experiment with mixing up the way you group students instead of always letting them choose their groups
During class wrap-up, several students were on the outskirts and not full engaged. Try to visually and literally include all
students in the group discussions

PART III: STRENGTHS
Share one or two outstanding strengths of the Teacher Candidate.

I love the gems and opportunities.
I commend Joe on his overall dispositions. He is professional, positive, friendly, and kind. The students respond well to him.
He will make a great teacher.
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PART IV: CONCERNS
Are there any concerns that should be addressed at this time?*

No

Observation Note: 2
MAT CAMPUS BASED TERM II - WINTER 2022
Student Name :
Reed, Joe D

PRE/POST/OBSERVATION DATES
Pre lesson meeting*
02/09/2022

Post lesson meeting*
02/16/2022

Observation*
02/16/2022

LESSON PLANNING
Are goals and objectives, standards, or targets appropriate and measurable?
Yes
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Do lesson plans align to objectives, standards, or targets?
Yes. Joe made sure that the lesson was aligned with state and national standards. He also used a curriculum that aligns
with the standards to create learning objectives for the grade being taught.

Lesson is based on assessment data?
Yes, Joe used a pre-assessment and taught the skills necessary for students to be successful.

Are lessons sequenced and scaffolded appropriately?
Yes, lessons are designed to build off of each other and reviewing skills to help students succeed.

Lesson has an opening/hook?
Yes, Joe connected the lesson to a pop culture icon, Super Mario.

INSTRUCTIONAL DELIVERY
Are learning targets, directions, and procedures communicated appropriately to students?
Joe delivered directions that were clear, he modeled the skill and procedures. Joe is still developing the process of
connecting the learning targets and communicating those to the students consistently. He has been developing these skills
that he will master the more he practices.

Are checks for understanding and differentiation used to meet the needs of all learners?
Joe frequently checks for understanding using the strategy of call and respond. He is implementing Think Pair Share and
working on using that more frequently.
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Does the candidate integrate technology and/or digital tools to engage learners?
Joe used the overhead projector to display an interactive video of Super Mario using the step hop in a skip movement. The
students were in their own personal space copying the locomotor movement skill along with Super Mario.

Does the candidate utilize research-based behavior management strategies to promote an optimal learning
environment such as high engagement strategies, Grinder techniques, proactive procedures/routines, etc.
Joe uses a high engagement strategy of active engagement through call and respond along with building a lesson around
students moving for a large percentage of time. Joe also uses positive feedback that recognizes positive behavior along
with implementing PBIS and PAX Strategies.

- Estimated times of instruction are planned. - Pacing of lesson was appropriate. - Candidate adjusted lesson
closing appropriately (lesson ended early or ran over time limit)
The lesson pacing was appropriate and gave the students an appropriate amount of time to accomplish their objectives.

ASSESSMENT
Does the candidate provide meaningful feedback throughout the lesson, addressing tasks and/or assessment?
Yes, Joe uses positive feedback and is working on building on that by using more specific positive feedback.

The candidate's assessments are ___ aligned to a learning target ___ developmentally appropriate ___ of enough
variety to allow students to show competence ___ formal ___ informal ___ formative ___ summative ___ other
Yes, Joe used a rubric to help assess student progress.

ANALYSIS OF TEACHING
Candidate is able to discuss, provide evidence of, and can justify connections to educational research and/or
theory?
Yes by using the PAX and PBIS Model.
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Candidate uses research and/or theory to explain their P-12 learner's progress?
Yes

FOR BILINGUAL TEACHER CANDIDATES ONLY
Bilingual Pedagogy: Do lesson plans and instructional practices include bilingual strategies to support emergent
bilinguals in content area comprehension and language development (ie: cross-linguistic and/or translanguaging
strategies, such as, cognates, idioms, bilingual labels, word study, syntax transfer etc).
Yes but needs to still build on this. Pairing bilingual students with ELL students. Joe is still developing other skills and
strategies such as translating visual aids. He does use visual aids quite a bit however.

PART II - STRENGTHS AND GOALS
Share what went well with the lesson and areas of strength.
I thought that Joe using the Super Mario video was a great hook into the lesson. The students were instantly interested in
what they were about to learn. Joe also did a nice job demonstrating what the students would be doing. The lesson was
well organized and set up for students to be successful. Joe used visual aids and cue words that were perfectly aligned
with the locomotor skill of skipping.

What are the next steps for the teacher candidate. Establish one or two specific and observable goals for the next
scheduled observation.
Joe will focus on providing specific feedback for the students.

Joe will use more data through pre and post assessments.

PART III - CONCERNS
Are there any concerns that should be addressed at this time?*
No

Please describe any concerns you have.
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Observation Notes: 3
Print-Friendly View
Student Name :
Reed, Joe D

PRE/POST/OBSERVATION DATES
Pre lesson meeting*
02/18/2022

Post lesson meeting*
03/10/2022

Observation*
03/10/2022

LESSON PLANNING
Are goals and objectives, standards, or targets appropriate and measurable?
Yes, Joe did a great job giving the students many repetitions and opportunities for success.

Do lesson plans align to objectives, standards, or targets?

78

Yes, Joe aligned the lesson objectives with the standards that are developed by NASPE

Lesson is based on assessment data?
Joe recorded multiple students striking a ball with the golf club. He then used that data to analyze what skills he would
focus on with the students.

Are lessons sequenced and scaffolded appropriately?
The lessons are designed for scaffolding the skills and allow the students to progress through the entire unit.

Lesson has an opening/hook?
Yes, Joe used a video of Mario Golf that that grabbed the students attention. He also setup targets of Pop Culture
characters from Star Wars and Among Us

INSTRUCTIONAL DELIVERY
Are learning targets, directions, and procedures communicated appropriately to students?
Yes, Joe used the white board to communicate the objectives, modeled expectations and delivered the lesson at a pace
that was appropriate for all students.

Are checks for understanding and differentiation used to meet the needs of all learners?
Yes, Joe asked the students if they understand and has the students repeat what the cues are to the skill. Joe used
different size clubs for the students and allowed them to hit the ball off the tee or not.

Does the candidate integrate technology and/or digital tools to engage learners?
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Yes, Joe used a projector screen to demonstrate the game of golf and ipads for pre assessments.

Does the candidate utilize research-based behavior management strategies to promote an optimal learning
environment such as high engagement strategies, Grinder techniques, proactive procedures/routines, etc.
Joe continues to learn and implement PBIS and PAX strategies.

- Estimated times of instruction are planned. - Pacing of lesson was appropriate. - Candidate adjusted lesson
closing appropriately (lesson ended early or ran over time limit)
The lesson was taught at a pace to meet the needs of the students and give them ample time to practice the skills. The
lesson was on time from start to finish.

ASSESSMENT
Does the candidate provide meaningful feedback throughout the lesson, addressing tasks and/or assessment?

The candidate's assessments are ___ aligned to a learning target ___ developmentally appropriate ___ of enough
variety to allow students to show competence ___ formal ___ informal ___ formative ___ summative ___ other
Joe used the pre-assessment data to target specific skills for the students to learn.

ANALYSIS OF TEACHING
Candidate is able to discuss, provide evidence of, and can justify connections to educational research and/or
theory?
Joes approach to the lesson aligns with the Constructivist Theory where his students go through the cycle of Concrete
Experience--Reflective Observation--Abstract Conceptualisation--Active Experimentation.

Candidate uses research and/or theory to explain their P-12 learner's progress?
Yes as explained above.
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FOR BILINGUAL TEACHER CANDIDATES ONLY
Bilingual Pedagogy: Do lesson plans and instructional practices include bilingual strategies to support emergent
bilinguals in content area comprehension and language development (ie: cross-linguistic and/or translanguaging
strategies, such as, cognates, idioms, bilingual labels, word study, syntax transfer etc).
Joe is still developing in this area but is aware of strategies for his ELL Students and applies them when appropriate.

PART II - STRENGTHS AND GOALS
Share what went well with the lesson and areas of strength.
What went well with the lesson was using check for understanding strategies such as Think Pair Share, Coral Response,
and exit tickets. Joe also did a great job modeling expectations and giving students feedback to help them be successful.

What are the next steps for the teacher candidate. Establish one or two specific and observable goals for the next
scheduled observation.
I would like to see Joe connect more to ELL students and use language translating technology and pairing ELL students
with Dual language speakers.

PART III - CONCERNS
Are there any concerns that should be addressed at this time?*
No

Please describe any concerns you have.
I don't have any concerns at this time, Joe is doing a great job!
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APPENDIX C: Teacher Artifacts
Date: 04/14/2022

Lesson: Start - Full Swing

Video: 1

Transcription:

Motions:

Timestamp:

“Just know that one of the key
parts is to keep that left arm
straight. They want to bend
this arm and bend their elbow,
but you want to keep that left
arm straight”

Pointing to the elbow,
showing the difference
between keeping it straight,
which is the correct position,
opposed to bending it, which
is the wrong position.

“Keep that club away from
you, because that will help
you when you come back
down at the point of contact.”

This describes how keeping
your left arm straight keeps
the club head away from you
and how that will aid coming
back down to contact. This
was a repeated back and forth
motion to emphasize its
importance.

“So, circle up, circle away,
and you want your body,
facing towards the target.”

This was in reference to
where the body should be
facing after contact, moving
from looking at the ball to
looking towards the target.

00:53 - 00:59

“After you follow through,
instead of keeping it down
you want to slowly circle up
towards the target.”

Again, making sure to move
and keep your body towards
the target after contact.

01:00 - 01:09

Date: 04/14/2022

Lesson: End - Full Swing

Video: 2

Transcription:

Motions:

Timestamp:

“We did putting, pitching, and
full swing. I need you to turn
to a partner and tell them
what was your favorite out of
the three and why? Putting,
pitching, full swing. Turn to a
partner and tell them”

Students are sitting down.
Teacher walks amongst
students instructing them on
the three movement concepts
learned and asking what was
their favorite.

00:24 - 00:33

00:34 - 00:49

00:01 - 00:24
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Students discussing

00:24 - 00:46

“Okay, we are back here in 3
2 1, (says students name)
quiet, okay, who wants to
share? I am curious to know?

Stands in front of students
and loudly speaks.
Tells student to quiet their
body.

“Alright (students name),
I liked the 1st one that we
did.”

Calls on student
Student shares with the class

“Nice, did anyone else like
putting, the 1st one we did?”

Teacher raises hand to see if
anyone else liked this 1st
section

“Nice, alright I need to hear
Looking around at the class
from a couple more, two more for a raised hand
share”
“Yeah? I liked the last one we
did”
“(students name) liked full
swing, why?”
“Cause there was no rules”
“No rules? There was rules?
You mean no rules about how
far back you could take the
club?”
“Yeah”
“Nice”

00:47 - 00:57

00:57 - 01:00
01:00 - 01:04

01:05 - 01:08

Student raises hand.
Teacher calls on student.

Moves closer to hear students
response

01:14 - 01:23

Converses back and forth

“Last one, we need one more” Pointing to see if students
want to share.

01:24 - 01:25

Students talking loudly

01:25 - 01:27

“There is a little too much
talking, need to hear what our
other classmates are saying.
Let's focus up and finish out,
okay?”

Talking to students, looking
around.

“I need one more?”

Looking for another student
to answer.

01:27 - 01:34

01:35 - 01:40
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“(students name) what was
your favorite? “I don’t
know.” You don’t know? You
just told me? You said full
swing, remember?” “ O yeah!
Right full swing.” “Right you
hit some great shots” “Nice
job everyone”

Images

Looking at student to hear
answer
01:41 - 01:55
Helping student get to the
answer they shared
beforehand.

